In 
Introduction
Completion of senior secondary education has almost become a minimum requirement for successful entry into the labour market in Australia and across the western world (Lamb, Dwyer and Wyn, 2000, OECD, 2000) . During the past two decades, in a context of increasing youth unemployment, the Australian national government has emphasised the need for increasing the retention from the start (Year 7/8) to the end (Year 12) of high school (eg. Australian Education Council Review Committee 1991, Nelson 2002a).
The dramatic increase in this retention -from 46 percent in 1985 to 75 percent in 2002 (ABS 2002 , DEET 1993 -is likely to be due to both economic reasons (e.g. young people avoiding unemployment) and educational reasons (e.g. broadening of the senior secondary curriculum). Nevertheless, the quarter of young people not completing Year 12 remains of concern to State and federal governments, especially since this proportion has remained largely unchanged since the mid 1990s. A recent In the past few decades a wide variety of alternative (second or last chance) educational programs has developed in Australia. Governments in Australia have set up targeted programs to assist young people to remain in or return to education. Variously led by education departments or community initiatives, alternative schools or units/annexes have also been established. The result of these initiatives is a bewildering array of projects, rather than the integrated and comprehensive transition support system envisaged by the national Youth Pathways Action Plan Taskforce report (YPAPT 2001) .
The multitude of programs has led to confusion and inefficiency. Finding the right program can be difficult for young people, and their parents and youth workers. Communication between programs, to develop better pathways and to share expertise, is hindered by lack of stability or lack of knowledge about other programs. Communication between practitioners and scholars with an interest in alternative education is hindered by lack of a shared framework for understanding the variety of educational alternatives.
The purpose of this paper is to propose the beginnings of a map of the alternative education landscape for marginalised youth in New South Wales, in order to reduce confusion and enable communication between programs, practitioners and scholars -locally and internationally. The focus of this paper is therefore on educational programs at the level of immediate post-compulsory school education, aimed at young people who -for whatever reason -are unlikely to complete Year 12 (or equivalent) schooling in mainstream settings.
Even with this specific focus confusion remains because, as argued by Aron and Zweig (2003, pp. 20-21 ) in the USA:
There is no commonly-accepted, or commonly-understood, definition of what constitutes 'alternative education'. In part this reflects the newness of the field (at least as an area that is attracting widespread and mainstream interest), the variety of environments and contexts in which alternative education programming has evolved, and the many sub-groups of vulnerable youth who might benefit from some type of alternative education, broadly defined.
